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During the last decade there has been a suigé‘of in-
terest in the development of moral judgment in children, as
evidenced by both theoretical and empirical writings in the
fields of psychology and education. Sixty years earlier,
John Dewey wrote Moral Principles in Education, published

in 1909; the next majoxr work to appear was Jean Piaget's

The lMoral Judrment of the Child, first published in 1932

and considered now to be a classic.

In Piaget'’s investigation of children aped six to thire
teen, he found that the subjects ascended a scale, moving
from a morality of constraint or heteronomy to a morality
of cooperation or autonomy in three major stages. During
the first stage, wivich lasts up to the age of seven or
eipht, justice is subordinated to adult authority; the
second stage, propgressive équalitatianisu, OCCUTLS anpProXie
mately between the apres of eipght and eleven and is charace
terized by the development of cooperation and autonomy;
the third stage sets in toward ares eleven or twelve dure

ing which purely equalitarian justice is tempered by con-

. sideration of equity. Many replicatigns of Piapet's re-
T

search have been conducted, and they have, in th& main,
supported his theoretical findings. Chandler, Greenspgn,
and Barenboim; Buchanan and Thompson; McKechnie; Armsby;
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Costanzo, Coie, Grumet, and Farnhill; Hebbles ‘King; Gutking
Weiner; Whiteman and Kosier; and fallam conducted studies
that confirmed the intentionality facet of Piaget's theory
of moral development. Other focal points of Piaget's
theory were validated by the research of Krahn; MCCullough;
Huckabay; DiNola; Simon and Ward:; Solomon ard Drucknang
Decker; Pay; and Strang.1

The present study was designed to investigate the
responses of children ages seven, nine, and eleven to moral
issues in selected pieces of children's literature, and to
examine the results against Piaget's developmental sta~es.
Sccondarily, the investigator wanted to discover whether or
not the children's literature that children actually reac
is appropriate developmentally for them accordine to Piaw.
get's stages of moral development.

Children®s literature was used instead of original
story-pairs because Piaget sugpested that his interropa-
tories with children regarding their moral judgment were
about ''reality once removed."2 The children evaluated
situations presented in brief stories formulated by Piapet

about others. The writer of this paper wanted to present

1References to studies mentioned are included in
the bibliography.

2Jean Piaget, The Moral Juc ment of the Child (New
York: The Pree Press, 1969 ¢ Do 112,
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#ubjeCts with “stories" they would assimilate as experi-
ences of their own and selected children's literature for
more realistic responses. One could sugeest that the ex-
periencing of a work of literature means being absoxrbed
into fﬁe drama of the work; this imaginative experience
parallels in its elements the nature of a real experience.
Thus, as real experience frequently calls into play moral
judgment, so the imaginative experiencing of a work of
literature calls into being the moral imagination.3 In
reading literature one comes closest to -the ebb and flow
of everyday human activity. The reader feels the relation-
ships of the story as he is carried through the experiences
and becomes deeply involved, In making things real, lan-

guage cannot help byt give them value and meaning.4

Procedures
~Samnle
The subjects of this study were 180 children, sixty
children (three classes) from each of three grade levels:

second, fourth, and sixth grade. The grade levels corre-

3James B. Miller, Jr., '"Literature and the Moral
Imapination,' in Response to Literature, ed. by James R,
Squire (I11,: NCIE, 1968), p. 29.

4John Dixon, Growth Through English.(Oxford, Eng.:s
Oxford University Press, 1971), p. 37..
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srond with ages seven, nine, and eleven which Piapget then-
rizes are the appropriate times when children move from one
stage of moral developmggt to the next. The classes were
_composed of children from middle-class homes, with a balance
of white and black pupils comparable to national percentages.
The nine classes and the pupils in them were deened normal
by the criterion of I.Q.'s ranging from 90 to 110.
Materials
Seven books were selected, three to be experienced
by pupils in the second, fourth, and sixth grades according
to the recormended interest and readingmievels of thé liter-
ature, as shown on Table 1.
TABLE 1
SELECTION OF CHILDREN'S LITERATURE

r

Grades
Childrents
ILiterature
2 4 5

Hoban., THE SORELY TRYING DAY. X
Ness. SAM, BANGS, AND MOONSHINE.
Unrerer. NO KISS FOR MOTHER. X X
Brink., CADDIE WOODLAWN.
Estes. TIE IHUNDRED DRESSES. X
Burch. QUEENIE PEAVY.
Collodi. PINOCCHIO.
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The criteria used in choosing the books were (a) their
rating as good literature; (b) their suggested readers’
levels of ages seven, nine, and eleven or the comparable
grade levels; (c) their content in terms of situations
involéing moral issues raised in adult-child and/or peer
~roup relationships and situations involving punishnent;
and (d) their inclusion of both realism and fantasy with
which children can identify. |

Each book was presented through one or more audio-
visual media. These media included tape casseftes, slides,
and records, on which the stories were either narrated or
dramatized. Audiovisual media were purchased or prepared
for the presentation of children's literature to‘make the
'experiences more immediate, to include in the study sub-
jects with reading problems, and to enable the investiga-
tor to interview subjects immediately after their exposure
to the stories.
Method

The investigation was eonducted over a period of
nine weeks; individual classes were preserited vith three
stories during that period. Each visit was scheduled for
two hours, During those two hours, the investigator in-
troduced the literature briefly, presented the story via

audiovisual media in a relaxed atmosphere for no less than

6



6

ten minutes and no more than fifty, and, immediately after,

interviewed each child in‘that class for his or her oninions

‘about the salient points and the moral situations in the

story. The classroom teachers were not present during the
intro&ﬁction and presentation of children's literature,
but they resumed their classroom roles as the investigator
conducted individual interviews. Each interview was re-
corded on tape for later analysis.

The subjects of each class were questioned first
about their perceptions of the salient points in the 1liter-
ature they experienced. The salient points were: (1)
'misbehaviors?' of the main characters: (2) reasons for the
nisbehaviors; considering the intentionality of the char-
acters; and (3) punishments sustained. It was then possible
to proceed to the subjects? méral judgnents concerning
those salient points. The investigatér, in language sime
ple enough to make the questions clear, asked the subjects:
(1) which act of misbehavior in the story they thought was
the naughtiest; (2) what were'their reasons for thinking
so; (3) whether or not the punishment was fair; and (4)
if not, what punishment would be fair, with their reasons
for that judgment.

Analysis of Data
Pirst, the responses of the 180 subjects, sixty on

7
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each grade level, to questions about the salient points
of the literature were tabulated to indicate the percent-
ages of second, fourth, and sixth-graders who understood
specific nisbehaviors, motivations, and punishments set
forth-in stories deemed appropriate for them. The sub-
jects?® perceptions of the salient noints revealed their
understanding of the story-facts in each presentation of
literature, which served as a base for the discussion of
moral issues., Second, the resnmonses indicating the sub-
jects® moral judgmeﬁté about the'misbehaviors ;nd punish-
ments were stratified according to Piaget's three stages
of moral development. The investigation did not depend

upon the subjects' perceptions of the salient points,

since the subjects' levels of moral judgment were deter-

‘mined by their reasoning, not simply by their selections

of the worst behavior and the most appropriate punishment.
The responses to the three stories for each grade level,
set forth in narrative form, were compared and analyzed,

and speculations weré made about the data,.

General Conclusions

All of the subjects appeared to enjoy the literary

experiences they shared with the investigator. Their

positive attitude, which seemed to support Louise Rosen-

blatt's claim that experience with literature is not pas-

8
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sive but demands intensive personal activity, validated
the use of childfen‘s literature as a medium of explora-
tion concerning the subjects® moral development. Rosen=
blatt considers literature to be intensely human and
feels.that the sciences that describe and explain human
conduct can contribute’much to the study of literature.d
Piaget®s taxonomy of moral behavior is one such device
that can be used to help understand the dilemmas which
literature presents to us.

Perceptions of Salient Points

Though all of the pieces of children's literature
were selected to suit the uge level of the subjects, there
was a difference in their perceptions of the salient points
(i.e. the motivations, misdemeanors, and punishments), as
shown on Table 2.

One-hundred percent of the fourth-graders andAsixth-
graders recognizéd all of the misdemeanors in the stories
presented to them; 100 percent of- the second-graders re-
Cognized one misdemeanor, with 88 ‘to 97 percent of the re-
spondents perceiving the remaining misdemeanors. T

The mdtivations were not éo widgly percéived as the

. r .
nisdemeanors. From 13 percent to 83 percent of the second-

SLouise Rosenblatt, Literature As Exploration (New -
York: Noble and Noble, 1968), p. 137.

9
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graders recognized tﬁe notivations in their literature.‘
One-hundred percent of the fourth-gradérs understood the
motivatioﬁs in one story; from 25 pefcent to 93 bértent
perceived the motivations in the two remaining“stories.
. One-hundred percent of the sixth-graders understood all
.bﬁt‘oné ﬁotivation, which was perceived by 95 percent of
the sample.

" There was, in general; less understanding of punish-
nents sustained. The ma jor punishments in the stories were
pberceived by 42, 47, and 92 peICent of the second-grader;;
48, 55, and 92 percent of the fourth-graders; and 45, 73,
and 82 percent of . the sixth-graders. There was little ap-
preciable difference in the subjects' ﬁnders{andiné of pun-
ishments susfained in the stories, as to grade level.

Why were the salient points perceived unevenly with-
in, as well as across, the grade levels? The misdeﬁeanogs
may have been recognized by all or most of the respondents
on each grade level becausé they Qére clearly defined, as
well as exciting, and compriséd the forward action of}the
plot. The misdemeanors might bé called major facts of the
“story. -Children are taught 'to look for and“recﬁll”facfS”””
when they begin to read and are encouraged to perfect
that skill throughout their school years. They are also

taught to be careful and not do things wrong!

12
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Increasingly more students perceived the motivations
in the stories as the grade levels progressed upward, fron
sccond to sixth grade. The motivations were of different
deprees of sudtlety and sophistication and were mentioned
or iq;lied t;:icflr. in nany stories across the grade levels,
The motivationa might be considered the feelings in the
stoies. As children become more familiar with the tech.
niques involved in reading and the learning of facts, they
interact more with the characters and resnond to feelings
and innuendo., As the grade levels advance, stories are
lonper and more complex and the characters are more fully
m:cpea. evoking empathy to a more extensive degree.
Young children are more interested in results than in moti-
vation bLecause they are accustomed to do “the gight thing,"
as they are told. Children begin to think adout motivations
when they are no loager governed by acdult constraint ard
rake their own decisions. |

There was less understendine of mmistnonts sustained
in the stories, in peneral. Punie'ments usuaily occurred
torard the end of the literary pleces, when the subjects
may have been tired and ready for the “commercial break" of
telovised ra’l ¢« The gmdiects nay not have attended to
the ml\i ments tecanse they were “acted wpon™ the main
characters, differing from the misdemeanors that were the

13
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characters® own actions; the punishments may not havye
brought forth the same degree of participation in the stary
ax the nisdemeanors. On all three grade levels, the pune
islments nost widely understood were those stated zpacificale
1y for uncomplicated aisdemcanors; were verbalixed aprain
as the story progressed; were necessary to the forvard ac-
tion of the plot; and/or were typical punishments adainise
tezed by authority figures. The subjects appeared to be un-
accustomed to subtle punishments and to the analyzation of
misdencanors in terms of appropriate punishments.
Mozal Judementy |

Purther conclusions can be drawm throush lookine at
the noral juigments and levels of reasoning of subjects on
the three grade levels, as shown on Table 3. There is a
reneral trend for the sudbjects to move through Piaget's
staves of noral developnent as they advance from seconde
rrade to sixtheprade. ‘

A noticeadly high percentame of second-praders (78
to 93 percent) reasoned according to Plaget's Stase I level
of noral development when judeing the mbst wronspful act and
faie punishment in all three pieces of children's 1itera-
rute, Sabjects were classified on Stape I when their re-
s~onges indicated a belief in retributive Justice, expin-
tion, irmanent justice, moral reasoning, objective resvon-

14
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5ibility, and authority. A small percentape (2 to 13 ner-
cent) judped wrongful acts and fajr punishment according
to Piapet's Stape II, with concern for cooperation and re-
cinrocity. Reciprocity occurs in its initial stages amonp
fricn&s the same ape, and then that mutual resnect anong
peers leads to equality behavior between children and
adults, The Sorely Trying Day, which evoked the preatest

rercentage of reasoning in terms of cooneration and re-
cinrocity, dealt with interactions amonipr a proup of chila.
“zen.  Most Stage I responses in the other two storics
dealt with peer relationships, also. Few second=-graders
(2 to 7 nercent) reasoned on Stage 11X,

The secondegrade subjects, resnonding primarily on
Stage I, appeared to substantiate Plaget's theory of moral
develomment on that level., The fipures sugpest that it
is possible for second-praders to reason beyond Stage I,
and the home and classroom should encourage it. Only in
the second-grade sanmple was there a lack of response:
eisht percent when interviewed about San, Banns, and Moon-
zhine and three percent when interviewed about No Kiss for
Pother. The second-grade subjects, in peneral, did net
resrond readily to the questions, requiring a great deal
of concentration and thinking time. Their difficulty in
reshonding way stem from adult constraint, which consoli-

17
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dates childish verbalism at home and ih school. When adults!
words are spoken with authority rather than cooperation in
adult=child relationships; the spontaneous verbalism of
young children is concretized and they refrain from exneri-
ment Snd free discussion. Though adult constraint is neces-
sary in the lives of very young children and is part of the
process of moral development, it must give way to cooperae-
tion if growth is t; take place.

The fourth-grade responses showed a large percentage
(75 to 95 percent) of the subjects reasoning on Stage I in
the selection of wrongful acts; 1less (20 to 93 percent)
reasoned according to Piaget's Stage I when selécting fair
punishment. The fourth-grade sample appeared to reason on
a higher stage in dealing with fair punishment than in
Judping wrongful acts.

More subjects in the fourth-grade sample responded
on Stages II and III than in the second-grade sample, Pron
5 to 65 percent of the fourth-graders judged wrongful acts
and fair punishment in accord with Piaget's Stage II. Sube
jects were classified on Stage Il,ﬁhen their responscs ine-
dicated a belief in punishment based uron reciprocity,
roral action for its own sake, and equatity. It is diffi-
cult to ascertain how much progress into Stage I1 reasoning
would be considered appropriate for the subjects, who were

»
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almost nine or recently-turned nine. Approximately twoe
thirds of the fourth-graders judged fair pugighyent on Stape
IT when the misdemeanors and punishmenfs were contained
within the peer group. A smaller proportion resnonded on
Stage iI when the misdenmeanors occurred among peers and the
punishnent was administered by an adult. Pew responded on
Stage II when the misdemeanors and punishment were between

a child and adult figures., In No Kiss for Mother, the story

was so influenced by adult constraint that most of the sam-
Ple responded on Stage I and no one reascned according to
Stace III. When children's moral Judpment is evolving inte
the nutual respect and cooperation of Stage 11, reciprocity
occurs first among friends the same age, while relationships
with authority fipures remain on the prior stage of heter-
onomy. FPurthemmore, when children have to think of a pun-
ishzent themgolves, they often turn to expiatory punish-
nenit or think of the punishment they have experienced,
which may account for some Stage I resnonses. Prom 3 to
15 percent of the sanple judgéd wrongful acts and fair pun-
ishnent in accord with Piaget's Stage 1II, when responding
to the other two stories for that level,

- The fourth-grade subjects, evolving into Stage II,
anppeared to substantiate Pigpet's theory of moral develop-

rent, with their uneven resnonses indicating a pattern of

19
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transition. The mutual respect amonp peers, as indicated
in the resnonses, could lead to cduality behavior between
children and adults if adult constraint were withdrawn.
The fourth-grade sample was the only group that wished to
discués persehal problems with the investimator, sceking
an equality exchange, though their tesnonse;”to child.
adult relationships in the literature were still on a
heteronomous level.

Thouph the sixth-grade respenses were uneven also,
nore subjects responded on Stages II and YIXI than in the
fourth-grade sanple, Nithih the sixth-grade sample, a
noticeably higher percentapge of subjects reasoned accordinge
to Piapet's Stage I1II when judging wrongful acts, with con=-
sistent responses, than when selecting fair punishnént.
Subjects were classified on Stape III when their resnonses
indicated a belief in subjective resnonsibility and a con-
sideration for individual differences and attenuating cir-
curnstances bdefore applying punishment. The sixth-pgraders,
who were almost eleven or recently-turned eleven, were
cvolving into Stage IIl reasoning in the Judgnent of wrong-
ful acts sooner than in the selection of fair punishment.
Fron 42 to 48 percent of the sixth-graders based their see
lection of wrongful acts in their three staories on sub-

Jective respousibility (the intentionality of the main

20
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characters), whgle a small pcrccntagc/(lo to 23 pcrccnt)
selected fair punishment according to Piaget's Stage III,

Three~-fourths of the sixth-graders judged fair pun-
ishment on Stage II, in terms of reciprocity, when the mis-
dcmeaﬁbrs and punishments were contained within the pcer
frroup., Almost two-thirds responded on Stage II when the
nisdemeanor occurred among peers and tﬁe punishment allowed
restitution. On the other hand, almost two-thirds of the
sixth-graders selected fair punishment on Piaget's Stare I
vhen the misdemeanors and punishments were between a child
and authority ficures., The Stage IX mutual respect arons
nears that the sample seemed to mwnderstand had not pro- |
gsressed to equality behavior between children and adults in
dealing with punishments.

The sixth-grade subjects, evolving into Stage III
reasoning, substantiated Piaget's theory of moral develop-
ment, with their uneven resnonses indicating a pattern of
transition. The sixth-grade sample was influenced by
adult constraint to a lesser degree than the fourth-grade
sarple, but enough to hamper moral developrmrent; the
sixth-sraders reasoned on lower stages in the area of fair
punishment than in judging wrongful acts. The procedure
of having punishment acted upon one, in itself, is repre-

sentative of adult constraint. The' sixth-graders, who

21
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gave the lengthiest reshonses during the interviews and
the widest range of reasoning, could become responsible
for analzing and determining their own punishments.

Children's Literature

. The children seemed‘%o en joy ali of the stories
presented to them. Their pleasure appéaredfto be unre-
lated to their recollection of salient points or their
level of moral judgment in the specific stories. There
are so many levels of understanding that it is difficult
to know what children receive from the literature they
experience. Por that reason, the stories will bé cone
sidered only in regard to their suitability for the moral
development of each grade 1level, according to Piaget's
afe-stapes and the results of this investigation.

The Sorely Trying Day.--The motivations and misde-

meanors were typical for second-graders. - Young children
are freqﬁently engaged in acts of clumsiness, or "accidents,"
and lie to avert adult vengeance fo: the resultant damage.
The parents administered a puhishment common to the sample:
the children were deprived of their‘favorife activityiand
scnt to bed after dinner for the remainder of the week.
When the children asked if they must be bunished af ter
changing their *"story" and admitting their guilt, Father

saad,

22
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Every action has its consequences and bad acts must o
runished so that they will not' be repeated,  Uowevern,
t“"*o are only three days 1eft in the week-so you have

only a little punishment to endure. :

s [drst statement reflected expiation; his second state-

ment reflected retributive justice. The Soreiy Tryine Doy

was renresentative rof the heteronomy, or adult constraint,
of Stage I, The interrelationships among peers allowed for
reasoning on the next stase hipher.

Sam, Banes, and Moonshine.--Sam's motivation and nis-

cermcanor were representative of second-grade thought and be-
favior. Without attempting to deceive, Sam distorted
reality in acco’dance with her desires and fantasies; she
did not know the difference between what was real'andﬁwhat
was '‘moonshine." Father told Sam "to talk REAL not MOCNSHINE.
Mo S!INE spells trouble,'" in an attempt to curb her lyinge.
San's reasons to stop lying were to obey Father Cadult cone-
straint) and/or to avoid bad consequences (objective re-
sponsibility). The punishment was cormon to second-graders:
San was sent to bed to think about what she had done. San,

Brnos, and Moonshine was so representative of the hetere-

oncrious thought of Stage I that it might be an ideal ve-
hicle for further activities and discussion.

¥o Kiss Por Mother.--Piper Paw's defiance of adult

authority did not refiect the moral development of either

the second-graders or the fourth-graders, though both levels

23



.21

appeare<l to enjoy the story. There ﬁds neither aduif COn=
~straint nor cooperation depicted. Piper's individuality
mirht suit the Stage III thinking of the sixth-graders
botter. The story prompted the highest percentage of.
Stage.I judgments in the investigation, for both areas

of reasoning, common to both grade levels. It was the
only story to evoke no responses on Stage II1I, common to
toth grade-levels., The materidl was probably outside of
the realm of the subjects' moral reasoning, and they fol.
loved a natural inclination to revert to heteronomous

A%y .

thanking. Though No Riss Por Mother appeared to be inap-

vrodriate for the moral levels of the subjects, it pro=-
vided a great deal of amusement and could be read for cne
jorment, a change of pace from other literature, a look

at the unique style of drawing, dramatic interpretation,
and general discussion.

Caddie Woodlavne.-=The motivations and misd@heanors

ware typical for fourth-graders. Caddie acted autonomously
when she went to the Indian camp, against her parents’
wisihes, tgiwﬁgn the Indians of impending danger. She be-
haved cooperétivcly when she joined her brothers in teasge
ing Cousin Anhabelle, even though she didn't want to cone.
tinue. The punishment adriinistered by Mother, who whacked

hex and sent her to bed, was representative of Stage I
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thinking, but Caddie's anger at"being the only one pun-
ished reflected Stage II reasoning. Her brothers spoke
un, excmplifying group responsibility; and were punished

as weli. Overall, Caddie Woodlawn was representatlvc of

the au~onony, or cooperation, of Stage II, Attenuating
circumstances in the story allowed for reasoning on thc
next level hlaher, Stage II1I,

;',
The Hundred Dresses.--The motivations and mlsde-

meantors were typical for fourth-graders, though both fourth-
araders and sixth-graders enjoyed the story. The experi-

fries were common to both grade-levels. Influenced by

.. Coeneration, Maddie joined Peggy and her other friends

in their taunting of Wanda, though she did not 1ike to

do it. She was afraid.to defy "the group." There was a
suggestion of Stage III subjective‘responsibility Whén””””
.Maddie thought that she was more at fault than Peggy be-
catise she Iinew better. That idea was perceived more
readily by the sixth-rraders. No mention was made of
punishnent and no punishment was administered by an adult

imure, The internal punishment, a matter ‘of conscience

L3y

suifered as a result of the girls' acts, may be considered
a form of Stage II reciprocity. The story elicited the
tvio highest percentages of Stage II reasoning for the se-

lection of fair punishments, one in the fourth-grade and
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1o higher one in the swyth—prqdc samolo. The Hundrnd

Dresses, conprised of peer group 1ant10n hips and inter-v
actioens, was representative of the cooperation of Stage‘II,
ith a sugrestion of the inner responsibility of Stage 111,

The Adventures of Pinocchio.--The motivations and

nisdemeanors spanned the three levels of moral development.
Though Pinocchio behaved autonoriously in many of his actions,
he attained what he wanted through adult constzaint of_Stage
I and restitution of Stage II. He suffered the consequences
of defying adult authorlty (Staﬂe I)°» breaking the bond of
solldar1ty (Stage II); and maklng independent decisions
(Stwr* III)., The punishments'were primirily%on Stage I,
with the variations of immanent justice, exoiation, re-

tributive justice, and adult constraint. Scme punishments

- renrasented the re61proc1ty of Stage II. - Though™The_ Adven~”mw””””W”M

tures of Pinocchio spanned the three levels of moral devel- .

omment, it was most representmtlve of the heteronomy, or
adult constraint, of Stage I, and 1t 1nf1uenced responses
in that direction. Younger ch11dren could enJoy 1lsten1ng
to a srnollfled version with v1sua1 relnforcement.

Queenie Peavy.--The motlvatlons and m1sdemeanors were

representative of 51xth-grade thought and actlon. The unloue ,?‘.'““

Queenie Peavy evolved, through the events of the story, 1nto

2 selr-‘,overnzn" 1nd1v1dua1. 7‘here v:ere attenuat;ng c1rcum-
s .
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sraneess for 211 of her wrengful acts, and she was, at
heert, a kind and sensitive person. The punishrents ad.
rinistered to her and to Cravey Mason were forms of Stame
IT restitution, applied according to their individual cir-
cunstaﬁces, which is an application of Stage YII equity,

fuenia Peavy was representative of the inner resnonsi-

bility and equity of Stage III reasoming. The moving and
ccnplex story should be given more time and discussion to
aillor for moral growth in its aundience.
Imnlications for Teaching

It was found that 211 three grade.levels were ham-
nezed by adult constraint. The second-graders, who had

‘¢:fficulty in cesmonding to the interview, should be proe
wided with an atzosphere that nurtures their spentaneous
virlization and the espressiop of their opinions. There
should be nany smellesroup activisies in the classroom, in
which the members may speak as tkey work together. There
stould be tine for free conversation among the class nem-
b*rs 01 a regular basis. langume and comaunication dew
velop when children have the opportunity to analyze words,
neanines, and ideas, When children nresent ideas that
are accehpted, they are encouraged to participate in fure
ther discussion,

The feurth-praders, who revealed a cooperative atti.
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Tuia Toward pmeers, indicated a nees for cooncrative Le.
mavrior beiween child and adult. 7lhe classroom atmosnhere
sienuld provide examples of cooveration between chiildren
and adult figures. Adults should show that they, too,
make mistakcs, and they should give reasons for their ac-
Tions and decisions. Adunlts can join group discussions
a5 eaqual particivants. It should be understood that‘the
classroonn "belongs™ to the stundents, as well as to the
tezcher, and that the students have the resnponsibility to
make decisions about many classroom procedures. JMutual
rasnect enhances the ego-strength and the moral judgment.
There is a need for group Giscussien of moral issues
énonz neers, utilizing fiction, current events, and life
situations. ZEventually, adults may participate as emuals.
The sixth-pgraders lacked mutual respect between
children and adults in the area of considering punishments.
Crildren need practice in evaluating their owm behavior and
deternining their own punishments on their road to seif-
governance, - Their classroon étnosphc:e should respect
independent thinking, p:ohote open discussions, and re-
quire decision-making. The students will learn only
through living with the consequences of their own decisions.
The current study supnorts the idea that the field

of Inmlish/Lanpuage Arts is an excellent avenue for values

28
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cducation, particularly through literature as a source of
roral experience. - .
Yalues education, which has been promoted prinarily
in the teaching of social studies, requires the skills of
listeﬂingg speaking, reading, and writing., Children must
- b2 able to commmmicate with themselves and with others, and
they nust be able to organize their thoughts. The language
arts class may develop moral 5udgnent, nsing:norai issues
2s a ‘topic for the practice and immrovement of skills basic
o corrmumication. Material may be presented to the stu-
dents orally for attentiye and analytical listening and in
~rint {or reading comprehension. Resbqnsgs nay take the

ort of speeches, discussion, debate, and different forms

ey

©i written expression, all requiring critical thinking
atout the moral issues, e

Role-playing, which is important in the develop-
nental process and can inplement the transition to Stame IX
z2ciprocity, can be 2 major part of both the language and
the literature programs. Children can play the roles of
the characters in a moral dilemma that they have created
or that has been authored by someone else. Children may
devise the situations orally or they may write thoir own
Plays; ard their ideas may come from any source, incilude

ing newspapers, life, and the imagination. Ideas for rolew-
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"ilaying may come to the teachers® attention through their
nroiessional reading or their observations of children.
Crildrent's literature presents a considerabie supply of
characters and plots for role-playing, or creative drana-
tics, éhich deepens the understanding of the stories as
w211 25 the understanding of the seilf and others.

In reading literature, chiliren experience more of
1:fe's activities., The literature is largely internalized
and can involve the full play of the human personality -
the rarional powers, the emotional reactions, the ethical
corni tments, b Literature should be explored in a resnonse-
oriented carriculuu,“inygbich‘Lifgza:y experiences a:a'fn_w
10@#6 with Questions desimed to promote discussion rather
than to reiterate facts. Questions 1ike "What do you think
of ?" or "Do you think that should have Pl
ox "¥pat would you have done if you had been 7 folw~
Acized by the eternal *hy?" foster reasoning in children,
which may be applieﬁ to 1ife situations with sufficient

dractice. The questions allow for different responses (not
answers) which may be more or less complex, more or less

miture. Thus, together the questions and responses provide

6Jéﬂes R. Squire, "Toward a Resnouse-Orienfed Curria

culum in Literature,” in New English, New'l%ggtgtivcg, ed.
by H’mn B. Mmey (11103 2 1 . 1 * DO 240
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-

accasion for observation of growth.?

Children’é literature provides an effective method
of devcloping moral judgment in children becaumse it decals
with moral experience at every age. Purthernore, it is
accessible to children and adults; it fulfills many needs
of children; and it represents a normal or natural pas-
tize that may continue throughout life, in all of its

variety.

T9al1ace Douglas, "On Historical Influences in English
Teaching,” in Resnonse to Literature, ed. by James R,
Squire (I11.: NCI=E, 1968), p. 59.
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